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I know I am an Indian because my grandmother told me. She said, “You are
Indian.”

I know I am an Indian. Tam a Crow because I talk Crow.
I know I am an Indian because I’'m brown and I like Indians.

I know I am an Indian because I am half Crow. My other half is Oklahoma.
1 like to be Crow because there’s an old town in Oklahoma I don’t like.

I know I am an Indian because my grandmother speaks Crow. My right
shoulder is white and my left shoulder is Indian. I like to be Indian because
Crows like me.
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One’s mother tongue is imbued with the experience of motherly love. Memories of those first
sounds are stored in the brain’s limbic system along with the emotion, taste and textures they
engendered. Those memories are re-accessed at important times. One’s mother tongue also is
most likely to become the language of adult love. Couples who meet after growing up in
differing cultures and languages tell how, in intimate moments, they will lovingly speak their
own mother tongue to their partner—which whether fully understood or not, is nonetheless
well-received by the partner who expresses love in a different mother tongue.

Languages do die. It is a global process. When a population of speakers gets so small that the
demise of individual speakers effectively reduces the pool of interlocutors, a language may be
at serious risk. Written language can stem the process somewhat and leave a written record.
Efforts to record speech are hampered by rapid changes in recording technology. A few years
ago I tried to recover some videotaped classroom exchanges and found myself forced to visit a
huge warehouse in Silicon Valley California where the owner tried to keep one of every
recording device extant in an effort to help people like me re-capture their lives, i.e., important
academic material.






OPS/images/fm01-02p1.jpg
Children’s early language learning generally follows a regular and predictable pattern that is
part of child development, unless there are serious extenuating circumstances such as brain
injury. Language is a generative tool; in other words, having learned the basic rules by
“osmosis” by being around speaking adults and others, any human child is soon capable of
creating unique combinations of words that are understood by others and can communicate
unique thoughts. It is not necessary to have heard everything and then mimic the language of
others.

Language development precedes the development of metacognition in the child, and
metacognition, in turn, allows one to observe and study the structure of one’s own language,
or to compare two or more languages.

Languages are used to communicate. They allow humans to communicate and share ideas and
information with one another. Language is also a sign of identity that can announce, or
communicate, to others the important group to which you belong. In other words, languages
announce one’s identity to others.

All languages and dialects are equivalent in their ability to convey information.

Just as a child’s bones grow and develop, the brain also must grow and eventually close the
soft spot on the top of a child’s head with bone. Some developmental stages associated with
these physical growth changes are believed to have an impact on children’s learning. For
example, learning a language is easier for most people prior to the critical stage and children
of middle school age have a period of brain change where the opportunity to widely explore
subject matter and learning options is optimal.

Cognitive scientists learned from brain-injured soldiers during the Vietnam war that multiple
languages are stored separately, but in the same general area in the brain such that a person
who speaks two or more languages can receive a head injury that may damage the tissues
where one language is stored without affecting any portion of another language stored in an
adjacent region. This also sometimes happens as the result of a stroke event in the language
area of the brain. This separate storage concept is important for parents to understand who
otherwise fear that their child will confuse her languages if she learns and uses more than one.
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ROOMS

There are:
Rooms to start up in
Rooms to start out in
Rooms to start over in
Rooms to lie in
Rooms to lie about in
Rooms to be lied about being lied about in
Rooms to lay away in
Rooms to lay up in
Rooms to lay over in
Rooms to lie low in
Rooms to lie about being laid up in
Rooms to be put up in
Rooms to be put up to in
Rooms to ... (continues for several more pages)

- excerpt, Raymond Griffith, University of Wisconsin®
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“My sister which is in ...” ( my sister who . . .)
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“When I got off the car at Crow Agency ...”  (out of the car )

“The little balls of ice that fall off the sky” ( referring to hail )






OPS/images/f07-08.jpg
1st Crow Indian Flected.. ~ BIG HORN COUNTY ’

Big Horn County SI—IERIFF
Justice of the Peace AWRENC

Leroy M. Not Afiaid L‘A)“p%%ug
3 Big Hair






OPS/images/f07-09.jpg
NEW 1985-86
BMDC Materials Catalog

»» PNNNN)

NRRRRNN PRRNNNNN »un »

Apeéalooke Ammaléau
Alépehisuna

]
I~
(V]

4

4 U

L R e

o B I ®

SE  Hap,
h\N\n ARoy,

Workpoox ,
)
[y

N

(O

-
&

£1yoee3o0ys

Bilingual Materials Development Center
P. O. Box 219

Crow Agency, Montana 59022
@ (406) 638-2209





OPS/images/f03-08.jpg
“Did you tell her where she was going?”

( meaning: “Did she tell you where she was going?” )
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A part is missing from the computer, it is call: D-shaped connector.
Type: carefully hand written note
Gloss: it is called...
Speaker: Instructional assistant

This door will be lock between 9:00 a.m. and 3:00 p.m.
Type: sign on back door of a public office in the
town of Crow Agency
Gloss: will be locked. ..
Writer: unknown

Must be he got born when he had bad manners.
Type: verbal
Gloss: He must have been born with bad manners.
Speaker: adult

We are just trying to leave and have time for the lab work to take care of.
Type: verbal
Gloss: ... and have time for the lab work to be taken
care of.
Speaker: adult at a school board meeting

Idone ...; Iseen ...; Ibeen ...

Type: verbal and written
Gloss: I have done ...; T have seen ...; I have been ...
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Old orthography Newer orthography

i:chi:le horse iichiile

izshpi:wishke cat iishbiiwishke
bua:tte coyote buattee
u:xhka:she antelope uuxkaashe
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Child:

Mother:

Child:

Mother:

Child continuing:

Are we the capital of talking?
Does everybody say, “This is milk,” only in different
words?

Yes.

See! We’re top capital. The people who speak
English say it right.

No response. Dumbfounded at the perceived ethnocentric
bias her child was developing.

Do the people who speak Spanish say “adios” for
goodbye, and we say goodbye?
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Hiiuleesh Joesh baaaashdeck.
Joe went hunting yesterday.

Hinne baapé Baaxawiiaashe koon isiilaalee chichiilik.
He is looking for his car at Crow Agency today.
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I got exasperated with several members of the staff spending the first thirty
minutes or longer of each day gabbing and catching up on the evening’s gossip.
I deemed the perpetrator of these sessions [a gregarious and likable young
woman] who was always the one out of place when they occurred, that is, she
joined three other ladies in the Development Room where these discussions
occurred.

So, the morning of my complete exasperation I really jumped on her and told her
she would not get paid for the hours she did not work and to stop keeping the
others from their work.

Poor [person] was so mortified that she tensed up every time I came near her for
the next two weeks—even after the very heartfelt apology I gave her a few
minutes after losing my cool.

But what is remarkable about this is that I had never before heard [her] speak so
much Crow. She is extremely fluent in English and I believe I subconsciously
thought she was probably not as fluent in Crow. Now I know better. Not only is
she fluent, but she did something few have ever done around me. She managed
to speak almost totally without any English words creeping in. This really
effectively excluded me from anything she had to say.

Somewhere over the past two to three weeks the situation has righted itself
(normalized I might say) and this super-fluent lady is once again making sure
(quite subconsciously, I feel) that her conversation whenever I am near is
conducted in English. Note: this is true whether or not I am engaged or even
interested in and following the conversation.

1 think this latter is what threw me off in the first place about the reality of
language as a distancing device.”
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So far.  Paul ... Very good so far.

Shookee koo add kootaak eh?
which one add  would you (? = glottal stop and interrogative morpheme)

“Which one do you add together?”

Eek kuk kan diihooli-k. Hilikkoo kook.
that one done you are (k = declarative morpheme)
“(No.) You’re done with that one (the problem). It’s this one.”

What two numbers to get that do you add?

Show me Paul. Shookeeko “add” kootaak eh?
Which one “add” would you?

“Which one do you (or: would you) add?”

That one, where’s the other one?
“No” Eek kuk kan dihaalik.
no  thatone done youare (k= declarative marker)

“No. You’re done with that one.”

Nooo. Eeek and nine. Three - six and nine - six and add them.
that and nine

“No. That and nine.  Three - six ... and nine - six ... and add them.”

Shookee koo add kootaak eh?
Which one add you would (interrogative marker)

“Which one do you add together?”
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Special Instruction for Limited English Speaking Students

In accordance with the philosophy of developing the abilities of
each student, the district offers appropriate instructional programs

for limited English speaking students to include, but not limited
to, instruction in English as a second language (ESL), bilingual
(Crow - English) content area instruction, and Crow literacy.
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MOTIVATIONS and PERSONAL VALUES of the STAKEHOLDERS

Positive Motivators

Negative Motivators

Indian advancement

Fear of the unknown

Vested interest in the Program (employee)

Fear of “getting into the principal’s
outgroup”

Graduate credit / higher pay scale

Extra workload

Personal success

Project ideas appear radical and not
evidence-based

Recognition and praise

Professional jealousies about: money and
equipment; working arrangements; release

time, travel and other perquisites

‘What plan can you develop to institutionalize the goal?

The Rand Study showed that programs implemented by outside mandate
fail. The need—realization of the need—must come from inside for a
project to succeed. Moreover, the single most important person in getting
change to occur is the principal. When a need for change is recognized
from inside the organization; followed by collaborative decision-making
efforts that involve trust, credibility, and open communication; leading to
adaptation by the organization—without iron-clad rules—in ways that are
comfortable for teachers; positive institutionalized changes may occur.
(Based on research by B. W. Newlove and G. E. Hall 1976 and the
Research and Development Center for Teacher Education, University of
Texas, Austin.)

a. Disseminate documented research studies on the effectiveness of
bilingual instruction. Summarize them and distribute.
Develop personal relationships with as many teachers as possible.
c. Involve the principal in workgroups and firsthand exposure to
successful projects.
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Young man’s childrens
Gloss: young men’s children
Speaker: Adult tribal official

Do you have a scissor?
Type: verbal
Gloss: do you have scissors?
Speaker: Crow classroom teacher
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English
reinforcement
of concept

70% time is
spent on
English
reading with
some
introductory
concept
development
in English

80% time spent
on traditional
all-English
content. Most
scholastic
development
continues
through
English
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: What is he doing? The anticipated response is ‘fishing’.

The child responds with He’s doing the fishing pole.
What makes the wagon go? (wheels) Child: the tires

: What is this? (chicken, duck) Child: bird
: What is this? (matches) Child: fire

: What is this? (lamp) Child: light

: What is this? (shovel) Child: to do the dirt
: What is this? (hairbrush) Child: comb

: What is this? (drum) Child: Indian dance
: What is this? (flag) Child: parade

: What is this? (squirrel) Child: kitty, skunk
. What is this? (stove) Child: oven
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You don’t love xxx, en’it? Gloss: You don’t love xxx,
isn’t that so?

You love Emmett, en’it? Gloss: You love Emmett, isn’t
that so?
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Hinne Awekutialawaachish huua baaaashdadulak
hilaakée Cody, Wyoming huua kooséhtaattaa kooltiulak
kalakoon ooxeetuatak shéek huuk. Ua diupkaashdak
hawate dakkodtaawialuk kuh ikuxxaattaa shéelak
bachaapaa Meeteese, Wyoming koon diusaauk huuk.
Hinne ala shée 1877 koottalé kook huuk.

Chief Awekualawaachish was on a hunting party near
present-day Cody, Wyoming when he developed
pneumonia and died, it is said. One of his wives, a Sioux
woman, died about the same time, and they were buried
near Meeteesee, Wyoming, it is said. It happened in 1877
it is said.
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Speakers: Kindergarten class learning colors, shapes
and English (Observed October 1980)
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For all our successes:
= for 673 bilingual teaching aids (unit guides, books, and audio-
visual aides) collected and accessioned in the Center’s lending
library.
for 163 bilingual teaching materials developed, produced, and
distributed to all Crow schools,
for 7 presentations, this year, of Native American bilingual
materials and teaching techniques at state, national, and even
international conferences,
I am indebted to the magnificently talented people who have worked
on our staff over the last years—people who have stuck with their
ideal of bilingual education through thick and thin and controversy.

“Thank you ALL for 1,417,300 printed pages of
Crow language materials. It is an unparalleled feat!
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black

white

red

blue (grue) of the sky and the grass

yellow

green, the bright chartreuse green of
river moss

brown, literally dark yellow

purple, bird-nose-shooting star

flower-looks like

pink (a little red)

orange, cooked (or burned) yellow

gray, also haze or unclear
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Bilingual Education

Bilingual ed is both a philosophy and a method. As a philosophy, it
requires recognition that the school is a major source of the
socialization of children and so it is our duty, as educators, to be
responsive to the values and attitudes of the community to which the
child belongs. We must show that we recognize the inherent worth of
each child and especially the language which is so large a part of the
child’s identity and concept of self-worth.

The bilingual method is to teach school subjects in whichever

language the student is better able to comprehend them until that child
has mastered English. The most efficient way of managing the
classroom in order to meet a variety of linguistic needs is to use
learning centers and work directly with different groups of children
throughout the day.

We welcome you to the bilingual offices for professional literature,
help with classroom management, additional Crow language materials,

elaboration of the above, etc. Please come!
June 26, 1979
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LEGAL

1954
Brown v. Board of
Education

1974
Lau v. Nichols

1979
Ann Arbor

1981
US Supreme Ct Decision
Big Horn River

1986
Windy Boy v. Big Horn
County

CONGRESSIONAL
ACTS

1964 Civil Rights Act
1965 Voting Rights Act
1969 Bilingual Educ Act
1972 Indian Educ Act
1974 Equal Educ Opportunity
1975 Spec Ed / 94-142 / IDEA

State Property Tax and Educ
Finance Law Reform

1978 American Indian Religious
Freedom Act

1990 Native American
Languages Act

NCLB

ACADEMIC RESEARCH

Boas - Lowie
Sapir - Whorf

Deficit Theories of
Language and Education

Linguistic Relativity
Labov - Schuy - G'town Roundtable
Difference Theories of Lang / Ed

Indian Education
Bilingual Education

Cross Cultural Lang Acquisition
Slobin - Schieffelin - Bowerman

Meade - Goffman - Austin - Searle
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CHANGE MILIEU
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