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(Penza)

Outcome

Except from interviews

Students (participants in "Entrepreneurship was my first choice” (Robyn)/ “I applied very late, so

I took any course that was available” (Penza)

"Do in-service training” (Penza)

“I choose to study Entrepreneurship because | want to learn so | can

create my own business” (Robyn)/ "I need to work hard and progress

to 3rd year and graduate so that my siblings could have opportunity to
study also” (Penza)

“From the theory part, we have lessons on entrepreneurship. But we
don't have opportunities to put in practice what we are studying"”
Robyn)/ I think that the lessons are ok and that the lecturers make it
clear what they will be testing us on" (Penza)

“I plan to run a trial of my food business in my Residence here on
campus. How my fellow students react to it would be valuable
knowledge going forward"” (Robyn)/ “For me, there is pressure from
home. | am the first to come to the university and my siblings are soon
going to high school. So | must hurry and finish to create space for
them too” (Penza).

"How my fellow students react to it would be valuable knowledge going
forward" (Robyn)/ "I think our lecturers are dedicated and caring. So
far, no complaints from me" (Penza)

"My ultimate goal is to grow my food delivery business to be a
franchise and to operate beyond my area” (Robyn)/ "I hope to one day
start a business, but | have no idea what type of business right now as

my focus is just to graduate and get a job" (Penza).
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thinking Comments on entrepreneurship

| have a strong desire to open my own It is hard for us from poorer home to dream

i i i like this or to really belief that you will own

your own business one day. Just thinking
about raising capital is a nightmare.

is intended to assist me towards that
goal.

Itis good. But | am not thinking about
starting a business any time soon. |
accepted Entrepreneurship because it
was the only opening available.

In black townships, most businesses are
owned by whites or people from other African
countries or even people from Pakistan.

My parents own a shop where we live.
They have been running this shop for
years without formal education. My
goal is to gain knowledge and help
grow the business.

For us who are black foreigners,
entrepreneurship is the key to our survival. It
makes you independent and not to rely on
formal sector employment.

It is important to get good education so that
you can be able to manage a business
properly. Entrepreneurship is important for the
growth of South Africa.

My parents convinced me to study this
so that | can be able to take over and
expand their businesses.

[of specific to

pt maps

The two concept maps trace how my
planning are regarding achieving my
goals as you requested. The final draft
clarifies how | see the process more
clearly.

| am the first born child in my family. |
need the qualification to be able to gain
employment and end money to support
my siblings. My mother cannot afford it
alone.

1 :am trying to map out my short-term,
medium-term and long-term goals. As |
am already in year 1, it is showing my
future plans.

They show how | am thinking and also
applying my parents' thinking. One thing
is important for me. The certificate is not

important; what is important is the
knowledge.





