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Abstract
Purpose – Research suggests that children in Hong Kong are at an elevated risk of emotional problems.
Authoritarian parenting, a common parenting style in Hong Kong, is a critical factor associated with childhood
mental health problems. The purpose of this paper is to evaluate the effectiveness of the 6As Positive Parenting
Program (6As) in modifying parenting attitudes, reduction of parenting stress and increasing self-efficacy in
positive parenting, among a sample of 82 Hong Kong parents. 6As focuses on prevention by instilling positive
parenting beliefs and principles, thereby reducing reliance on authoritarian and related parenting styles.
Design/methodology/approach – The program was evaluated using a controlled pre-post-treatment
design. Outcome measures were the Chinese Child-rearing Beliefs Questionnaire, Parental Stress Scale,
Parenting Self-efficacy Scale and participant feedback. ANOVA and correlation were utilized to detect
treatment effects and relationships between the degree of change among measures and subscales.
Findings – Relative to the control group, the 6As Positive Parenting Program significantly changed parents’
parenting attitudes, reduced parenting stress and increased self-efficacy in positive parenting. In sum,
97.6 percent of the participants agreed that the program is a good fit for the Hong Kong culture.
Research limitations/implications – A larger sample would have been desirable for this study. One factor
that limited analyzable data was that some of the participating organizations enrolled participants into the
program who did not meet research inclusion criteria. Furthermore, the size of groups varied from 5 to 16
participants, which may have produced different group dynamics that added variability to outcomes. Future 6As
parenting program research should attempt to standardize group size or to directly compare the effectiveness of
smaller vs larger groups. Furthermore, as noted earlier, the research was conducted during the primary school
application period, which may have heightened the parenting stress for parents of younger children.
Practical implications – The results suggest that an enhanced belief in authoritative, autonomy and training
strategies could reduce parental stress and shift parents’ attitude toward amore positive approach in child-rearing.
Social implications – There is considerable need for a holistically designed parenting training that is
culturally credible and sensitive.
Originality/value – Findings suggest that positive parenting can enhance the parent–child relationship and
reduce parental stress. The results support governmental, non-governmental organizational and community
focus on positive practices for parenting training in Hong Kong.
Keywords Hong Kong, Parenting stress, Parenting attitude, Parenting self-efficacy, Positive parenting
Paper type Research paper

Introduction
There is considerable research and popular interest in Hong Kong regarding the qualities
of good parenting. Chinese mothers are portrayed as being highly involved in their
children’s studies, demanding and strict, and focused on training their children for optimal
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academic outcome, through psychological control and punishment (Dewar, 2011). A popular
parenting model presented by Baumrind (1991) describes four mainstream parenting styles,
namely, authoritative, authoritarian, permissive and non-directive, and Chinese parenting
style has primarily been coined as authoritarian. Baumrind described such an authoritarian
parenting style as status-orientated with expectations that children will behave with
unquestioning obedience.

Research conducted in Mainland China and Hong Kong has indicated that authoritarian
parenting is correlated with both children’s externalizing problems (Zhou et al., 2008) and
internalizing problems (Siu, 2007). Externalizing problems include aggression, disruptive
behavior, impulsivity and hyperactivity, whereas internalizing problems comprise over-
controlled behaviors, such as social withdrawal, depression and anxiety (Achenbach, 1991;
Cicchetti and Toth, 1991). Authoritarian parenting has been labeled as “harsh parenting,” with
harsh child-rearing interactions including parental violence (Tang, 1998), scolding or punishing
the child for undesirable behavior (Zhou et al., 2008), and demanding better academic results
while simultaneously offering limited responses to the child’s need for affection (Li et al., 2013).
This body of research has emphasized the need for parents in Hong Kong to change what was
called their “negative parenting style” to one of positive parenting.

In 2000, Hong Kong SAR Government set aside 50m HKD (approximately US$6.4m) for
the 2001/2002 and 2002/2003 school years to strengthen parent education. In 2001, the
government further formed a steering committee on parent education to equip 300,000
parents with necessary parenting skills and the knowledge of how to provide a suitable
environment and guidance to help facilitate the healthy development of their children. In the
same year, the Department of Health launched the “Positive Parenting Program (Triple P)”
in Hong Kong and evaluated its effectiveness (Leung et al., 2003). Positive parenting
provides “the child with non-disciplinary interactions and enthusiastic play where the adult
follows the interest of the child, provides positive attention, and a responsive, sensitive and
nurturing environment” (Reedtz et al., 2011). Positive parenting strategies include reasoning,
negotiation, and compromise, use of humor and incentives, use of no more than gentle
confrontation, and behaviors that show parental warmth and address the child’s needs
(Gardner et al., 1999). Proponents of positive parenting assert that parenting training can
influence parents to change from a negative to a positive parenting style (DeRosier and
Gilliom, 2007; Gardner et al., 1999; Leung et al., 2003, 2009; Li et al., 2013; Reedtz et al., 2011).
This research showed that adoption of positive parenting could reduce parent–child conflict
and improve parent–child relationship (Gardner et al., 1999; Li et al., 2013), children’s social
behaviors and conduct-related problems (Leung et al., 2003; Leung et al., 2009).

The challenging environment in Hong Kong
Considerable research has suggested that traditional Chinese culture has created an
environment that encourages and even requires the practice of harsh parenting (Chan et al.,
2009; Li et al., 2013; Tang, 1998; Zhou et al., 2008). Despite the rapid integration of new
cultural values, filial piety and “guan (管)” are still the core ethical codes of today’s Chinese
family. Based on these values, children are expected to behave as parents’ property and
must be obedient to their parents; otherwise, parents are justified in the use of harsh
discipline (Tang, 1998). In Hong Kong, it is extremely challenging for children to acquire
entry to desirable schools, especially the prestigious primary schools. If their children do not
obtain satisfactory academic results, parents are more likely to enact harsh parenting
(Li et al., 2013). Moreover, Chinese parents may hesitate to praise their children due to
traditional beliefs that excessive praise may cause their children’s performance to decline,
believing that praise creates children who are too proud and who will exert insufficient
effort (Li et al., 2013). Changing family structure may also account for the practice of harsh
parenting. In two-wage families, parents may feel that it is imperative to spend their limited
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family time monitoring their children’s academic results, interests and use of time, rather
than providing emotional support.

Increasing research suggests that excessive focus on academic performance has led to
parent–child relationship problems and children’s behavioral problems. Siu (2007)
referenced a finding to indicate 75 percent of primary school children are unhappy,
primarily due to their academic performance. Research on youth suicide has reported that
the top three reasons for young people’s (aged 15–29) suicide attempts were poor academic
performance, family relationships and romantic relationships (Mak, 2011).

This paper focuses on the potential benefits of positive parenting training for children
in Hong Kong. Although parenting is a central life role that profoundly influences both
children and parents’ lives, Hong Kong couples who are parents or who expect to be
parents have very limited access to formal parenting training. Parenting styles have been
shown to influence children’s problem behaviors (Aunola and Nurmi, 2005). Young (1994)
and Bowlby (1988) showed that early caregiver interactions contribute to the development
of early-life cognitive schemas, which are stable working models of the self and
interactions with others. Young (1994) proposed that negative early childhood interactions
can create early maladaptive schemas, which can act as self-fulfilling prophesies and
increase vulnerability to numerous forms of later psychopathology (Hardt and Rutter,
2004). In contrast, positive schemas with the themes of self-efficacy, optimism, trust,
success and worthiness support resilience and reduce child psychopathology (Keyfitz
et al., 2013). These findings are echoed by Martin Seligman (2007), a pioneer in the field of
positive psychology, who noted that children’s optimism and life success can be enhanced
by modifying negative expression of emotions, negative explanatory style and criticism
coming from parents, teachers or coaches.

The current research examined the effects of an existing positive parenting training
program, 6As Positive Parenting Program in Hong Kong (6As). This program focuses on
changing parenting attitudes about parenting goals and strategies. The positive parenting
training program was developed based on a book entitled How to be a Hero to your Kids,
written by McDowell and Day (2008). Parents participating in the training seminar learn two
core beliefs in parenting, which are called limits and love, and the six principles (the 6As) of
acceptance, appreciation, affection, availability, accountability and authority. Parents also
may have the opportunity to learn behavioral skills in a two half-day workshop involving
practice of 6As principles in their interactions with their children.

The 6As program is unique from other parenting training programs in its greater
emphasis on attitude change rather than solely behavioral training. 6As program advocates
an authoritative parenting style (Baumrind, 1991) which, unlike such an authoritarian style,
is both demanding and responsive.

This program has been in existence and has been popular since 2006. Hong Kong
Character City (2016) provided free 6As seminars for more than sixty schools in Hong Kong
and more than 500 organizations and schools have participated in the program and other
events promoting 6As Positive Parenting.

Purpose of the research
This study represents the first formal controlled evaluation of the 6As Positive Parenting
Program. This research aims to evaluate the program’s effectiveness in changing parenting
attitudes, reduction in parenting stress and self-efficacy in positive parenting in a sample of
82 Hong Kong parents. Considerable published research shows that effective parenting
training can better equip parents to utilize sensitive and appropriate child-rearing strategies,
which ultimately enhances family relationships and reduces parental stress.

Hong Kong Character City (2016), the agent for this program established in 2006, is
registered as a private not-for-profit charity organization, and offers the program
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with the overall objective of helping parents to nurture children via the inculcation of
positive attitudes. This program was chosen by the investigator for the present study
because the focus of 6As is different from other local programs, as it focuses on prevention
and working on instilling positive beliefs and principles for parenting roles, rather than
emphasizing interventions for emergent problems. The program is open to the general
public and is not restricted to parents of children who exhibit challenging behaviors.
The program has been well-received in many sectors, including, but not limited to, schools,
corporations and the wider community. Until now, there has been no formal evaluation
of its effectiveness. Understanding the extent to which participants feel that the 6As
program model fits with Hong Kong Chinese cultural models of parenting was an
additional goal of this study.

Research method
In this research, individuals who attended the 6As program were evaluated prior to and
following the program and their results were compared to a control group who did not
participate, which was also evaluated twice over the same interval of time. Outcome
variables were parenting attitudes, parenting stress, parenting self-efficacy and perceived
cultural fit of the intervention. By incorporation of a variety of outcome measures, it was
intended that the study would both evaluate the effectiveness of the 6As program relative to
the control group, and also illuminate some of the mechanisms of change.

Participants
A total of 82 participants were recruited for the 6As intervention (n ¼ 41, 28 women,
13 men) and a control group (n ¼ 41, 30 women, 11 men). The final sample was selected
from a larger group of 116 (60 participants in the intervention group and 56 participants in
the control group) based on the following inclusion criteria: being a parent and the primary
caretaker; being a Hong Kong Chinese local resident; having attained secondary
school education level; living with the child(ren); completion of all study measures; having a
100 percent attendance record for those in intervention group; and having not earlier
participated in the full 6As (seminar/workshop) program, although those with seminar
experience only were accepted.

Table I provides participant characteristics. An independent-samples t-test showed that
participant age did not differ between the intervention group (M¼ 43.54, SD¼ 8.59) and the
control group (M¼ 41.83, SD¼ 6.64), t(80)¼ 1.01, p¼ 0.32. For categorical variables,
χ2 analysis was conducted to evaluate group differences in demographic and parenting
training history (Table II). These showed that family income was statistically significantly
higher in the control group, and that the control group was statistically significantly more
likely to have a child between the ages of three and six.

Measures. All measures were administered and completed in Chinese. Based on a power
analysis, the statistical power for analysis in this study for ANOVA with the sample size of
82 in this study is 0.94.

Sociodemographic questionnaire. This questionnaire assessed participants’ age, gender,
education, the degree of prior parenting training experience over the past two years,
monthly family income, age and number of children.

Chinese Child-Rearing Beliefs Questionnaire – Chinese version (CCRBQ; Lieber et al.,
2006). The CCRBQ is a 36-item self-report scale divided into four subscales: a training scale
(9 items), a shame scale (8 items), an autonomy scale (10 items) and an authoritative
scale (9 items). The training scale measures the extent to which the parent values
active socialization and moral socialization, by assessing their attitudes toward
monitoring, regular reminders, modeling and other social learning strategies. A sample
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Intervention group Control group

Participated in any 6As before
Never 35 (85.4%) 39 (95.1%)
Seminar only 6 (14.6%) 2 (4.9%)

Number of parenting trainings in
0–2 31 (80.4%) 36 (87.8%)

The past 24 months
3–5 4 (9.8%) 5 (12.2%)
⩾ 6 4 (9.8%) 0 (0.0%)

Children’s gender
Male 29 (50.9%) 33 (61.1%)
Female 28 (49.1%) 21 (38.9%)

Children’s age
3–6 24 (42.1%) 30 (55.6%)
7–10 14 (24.6%) 15 (27.8%)
11–15 19 (33.3%) 9 (16.7%)

% families with children of age ranges
3–6 20 (48.8%) 29 (70.7%)
7–10 12 (29.3%) 12 (29.3%)
11–15 16 (39.0%) 8 (19.5%)

Table I.
Participant

demographic
characteristics

Intervention (n¼ 41) Control (n¼ 41) χ2 p

Participant gender 0.24 0.63
Male 13 11
Female 28 30

Participant education 0.83 0.66
Secondary 24 20
University 15 19
Professional 2 2

Family income .24.54 0.000
⩽$15,000 13 1
$15,001–$30,000 11 2
$30,001–$50,000 8 18
⩾ $50,001 9 20

Relationship between participant and child 0.24 0.63
Father and child 13 11
Mother and child 28 30

Total children 1.11 0.57
One child 26 28
Two Children 14 13
Three children 1 0
Any girl child(ren) in the family 26 19 2.41 0.12
Any boy child(ren) in the family 27 29 0.23 0.64
Any child 3–6 years of age 20 29 4.12 0.04
Any child 7–10 years of age 12 12 0 0.1
Any child 11–15 years of age 16 8 3.77 0.05
Past 6As experience (seminar only) 6 2 2.22 0.14
Past experience with other parenting training 22 18 4.53 0.21

Table II.
Demographic and

parent training
experience history
across intervention
and control group
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item is “Close monitoring shows children you care.” The shame scale measures the use of
shame specifically as a training approach for fostering the development of children’s
social sensitivities. A sample item is “Shaming children helps them learn to behave.” The
autonomy scale measures parents’ need to encourage, protect, and nurture children’s
exploration, will, self-concept, expression, and autonomy. A sample item is “Parents
should stimulate exploring and learning.” The authoritative scale measures awareness,
respect and encouragement for children’s exploration and expression of ideas and emotions,
encouraging parent–child communication, and recognizing parents’ and children’s rights.
A sample item is “Parents should seek opportunities to praise children.” Each item is
rated on a six-point Likert scale ranging from 1 (strongly disagree) to 6 (strongly agree).
Lieber et al. reported subscale internal consistency (Cronbach’s αs) of 0.82, 0.66, 0.67, and
0.71 for the training, shame, autonomy and authoritative subscales, respectively, for a
Hong Kong sample. The authors reported that factor analysis of the CCRBQ yielded a
four-factor solution consistent with the four subscales (training, shame, autonomy and
authoritative). Analysis of internal consistency in the current study yielded Cronbach’s αs
for the CCRBQ subscales training, shame, autonomy and authoritative belief of 0.87, 0.88,
0.81 and 0.85, respectively.

Parental Stress Scale – Chinese version (PSS; Berry and Jones, 1995). The PSS consists of
17 items rating current parental stress on a six-point Likert type scale (1, strongly disagree
to 6, strongly agree). Example items are “I am happy in my role as a parent.” and “My child
(ren) gives me a more certain and optimistic view for the future.” Seven items require reverse
scoring. Leung and Tsang (2010) reported that the reliability (Cronbach’s α) of the full scale
was 0.89. Cronbach’s α of the PSS in the present study was 0.94. Berry and Jones (1995)
reported that the PSS was significantly and positively correlated with both a common
measure of child behavior problems (Eyberg Child Behavior Inventory intensity and
problem subscales) (r ¼ 0.44–0.51) and another commonly used measure of parenting
stress, the Parenting Stress Index Total score (r¼ 0.75–0.78).

Parenting Self-Efficacy Scale (CONF). This scale was created for the purpose of this
study to evaluate the degree to which participants believed they were able to practice the
seven items that reflect the key objectives of 6As Positive Parenting Program. Example
items are “I will support and coach my children in building their own sense of security and
self-worth” and “I will spend time with my children that is focused on building a positive
relationship.” Each item was rated on a six-point Likert type scale from 1 (strongly disagree)
to 6 (strongly agree). Cronbach’s α was 0.72 and 0.85 at pre-treatment and post-treatment,
respectively, indicating acceptable internal consistency.

Feedback form. A program feedback form was developed to assess participants’ overall
satisfaction and their perceptions of the cultural appropriateness of the intervention for
Hong Kong parents. The two statements are “6As Positive Parenting Program helps me to
be a more positive parent” and “6As Positive Parenting Program could be integrated into
Hong Kong Chinese culture.” Each item was rated on a six-point Likert type scale from
1 (strongly disagree) to 6 (strongly agree).

Procedure
Before commencing participant recruitment, the approval of the study was obtained from
the Institutional Review Board at Alliant International University. To protect
confidentiality, each participant was assigned an identification number that was used on
all study materials to match pre- and post- data. Participants in the intervention group were
recruited from the 6As Positive Parenting Program promotional materials such as leaflets,
cooperating organizations’ websites, by social workers and through other personal contacts.
Most participants in the intervention group were recruited by the cooperating organizations:
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Fairview Park Alliance Church, The Neighbourhood Advice-Action Council Tung Chung
Integrated Services Centre, Life Lutheran Church Yuen Long, Sunshine Lutheran
Centre and Elim Full Gospel Church. Program coordinators assigned by each cooperating
organization were responsible for the promotional, organizational and screening
activities, as well as enrollment within their respective organization. An enrollment form
provided to the intervention group included a brief introduction of the study and
requirements for participants.

Another enrollment form for the control group was promoted over WhatsApp groups,
Facebook and parent groups. Interested potential participants were able to contact the
investigator. If the potential participant met the screening requirements and indicated
consent to participate, they were enrolled into the control group. After providing informed
consent, enrolled participants completed study measures.

The intervention group participated in the 6As Positive Parenting Program which
consists of nine hours of direct intervention (Table III) consisting of one seminar and two
workshops delivered in a small group format. In total, there were six intervention groups,
with between 5 and 16 participants each, conducted at five locations in Hong Kong. The
corresponding author of this paper is a certified facilitator for the program who conducted
seminars and workshops but was blind to all identifying information associated with
questionnaire data.

Study measures were administered to the intervention group, immediately following the
two-hour seminar (mid-test, and after completion of the entire program). The mid-test was
administered for use as a conservative estimate of intervention effects if the participant

Session Key beliefs Topic/principles Key concept Key expected outcome

Seminar,
3 h

Love and
Limits

Acceptance,
appreciation,
affection, availability,
accountability and
authority

1. Research briefing Parents plan for positive
parenting2. Overview of 2 core beliefs

and 6 principles of 6As
3. Importance of positive
parenting

Workshop
1, 3 h

Psycho-
education

Erik Erikson’s eight
stages of development
and Kohlberg’s stages
of moral development

Children have different
developmental growth needs

Parents are aware of the
need for using different
parenting techniques at
children’s different
developmental stages

Love Acceptance Unconditional love develops a
sense of security and self-worth

Parents build
security and self-worth

Love Appreciation Sincere praise and affirmation
develops a sense of significance

Parents help children feel
significant

Love Affection Caring words and actions
develop a sense of lovability

Children will feel cherished

Workshop
2, 3 h

Love Availability Taking time for your children
develops their sense of
importance

Parents will make time
to be positive parents

Limits Accountability By being accountable to your
children, you teach them to be
accountable, which develops a
sense of self-discipline and
self-control

Parents teach children
self-discipline and
self-decisiveness

Authority Authority administered with
love provides boundaries
for making right choices
and develops a sense of
self-decisiveness

Table III.
6As Positive

Parenting Program
outline
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missed items in the post-treatment measure and this data was otherwise not used in analysis.
The interval between pre- and post-questionnaires was two full weeks. Participants in the
control group completed study measures at approximately the same time interval.

Statistical analysis
Design. The study utilized a 2 × 2 mixed-model design. Condition (intervention, control) was
the between-subjects factor, and time of assessment (pre- and post-intervention) was the
within-subjects factor. The p-value to reject the null hypothesis on key study analysis was
set at p¼ 0.01

Preliminary analysis. Skewness and kurtosis statistics were computed to assess the
suitability of the data for parametric statistics, with departures from normality defined as
values of skewness or kurtosis less than −2 or greater than 2. In total, 12 individuals in the
intervention group and 4 individuals in the control group did not complete individual items
in some questionnaires. For the intervention group, missing values received corresponding
scores for the corresponding mid-test item, and in the control group, missing items received
corresponding item scores from the other assessment. Data were checked for outliers.

Data analysis. Group differences in demographic data were evaluated with t-tests (for
continuous variables) and chi-square ( for categorical values). Correlations between participant
demographic characteristics and study measures were computed. To evaluate the 6As
program effectiveness, individual 2 × 2 mixed ANOVAs were conducted to evaluate group
(control vs intervention) by time (pre vs post) interaction effects for study measures.

Results
Skewness and kurtosis values were within criteria, and the data were determined to be
appropriate for parametric analysis.

Descriptive statistics for study measures
Table IV provides the means and standard deviations for both the intervention and control
groups at pre- and post-treatment intervals.

Treatment results
Correlations between demographic characteristics and outcomes. Table V provides correlations
between demographic and outcome variables. Correlational analysis revealed statistically
significant associations between the dependent variables and age, family income and parent’s
education level. Educational level was negatively and moderately associated with the use of
authoritative parenting, and family income was negatively associated with parental stress and
parenting strategies of shame and authoritative parenting.

Intervention group Control group
Pre-treatment Post-treatment Pre-treatment Post-treatment
M SD M SD M SD M SD

CCRBQ Training 5.04 0.42 5.26 0.55 4.91 0.51 4.86 0.50
Shame 3.25 0.86 3.13 0.85 3.14 0.78 3.34 0.77
Autonomy 4.72 0.51 4.81 0.58 4.66 0.59 4.71 0.51
Authoritative 4.92 0.57 5.14 0.57 4.71 0.62 4.70 0.56

PSS 2.94 0.65 2.73 0.66 2.74 0.61 2.71 0.66
CONF 4.86 0.58 5.24 0.54 4.68 0.45 4.72 0.59
Notes: CCRBQ, Chinese Child-rearing Beliefs Questionnaire; PSS, Parental Stress Scale; CONF, Parenting
Self-efficacy Scale

Table IV.
Means and standard
deviations of the
parent-reported
measures
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Treatment effects analysis. The group (control vs intervention) by time (pre vs post) interaction
effect was significant for three subscales of the CCRBQ: training, F(1, 80)¼ 9.882, p¼ 0.02,
Z2p ¼ 0.110; shame, F(1, 80)¼ 5.481, p¼ 0.022, Z2p ¼ 0.064; and authoritative, F(1, 80)¼ 5.240,
p¼ 0.025, Z2p ¼ 0.061. The interaction effect for autonomy was not significant, F(1,80)¼ 0.128,
p¼ 0.721, Z2p ¼ 0.002, and neither were the main effects for Time F(1,80)¼ 2.259, p¼ 0.137,
Z2p ¼ 0.027 and Group F(1, 80)¼ 0.533, p¼ 0.468, Z2p ¼ 0.007. The interaction effect for PSS was
significant, F(1, 80)¼ 6.739, p¼ 0.011, Z2p ¼ 0.078, as was the interaction effect for positive
parenting self-efficacy F(1, 80)¼ 11.001, p¼ 0.001, Z2p ¼ 0.121. The significant interaction effects
show that participants in 6As differed from the control group pre- to post- treatment change in
the parenting strategies of training, shame and authoritative parenting, as well as parental
stress and parenting self-efficacy.

Post hoc tests using a Bonferroni correction for multiple comparisons indicated a
statistically significant increase from pre to post for the intervention group, but not the
control group for CCRBQ training, po0.001; authority, p¼ 0.005; and self-efficacy,
po001. There was also a statistically significant decrease in parental stress for the
intervention group, but not the control group, i.e. po0.001. Interestingly there was also a
statistically significant increase in CCRBQ shame, for the control group, but not for the
intervention group.

Relationships among change scores on study measures
Pre- to post-intervention change scores on study measures were calculated separately for
each group, and correlations between these difference scores were then computed, using a
p-value of 0.01 to reject the null hypothesis. In the control group an increase in belief in
shame as a child-rearing approach was positively associated with an increase in parental
stress, r(41)¼ 0.433. In contrast, in the intervention group, greater increase in beliefs in
training and authoritative parenting approaches, were both associated with a decrease in
parental stress, rs(41)¼−0.315 and −0.331, respectively, and pso0.01 Taken together,
these results suggest that positive changes in beliefs about training and authoritative
parenting are related to a decrease in parental stress. Furthermore, it suggests that in the
absence of intervention, parenting stress may tend to increase, as less effective parenting
strategies based in shame are continued.

The relationship between specific changes in beliefs. Table VI presents intercorrelations of
the change scores for study measures for the intervention group. For the intervention group,
the degree of change in the four belief measures were moderately positively intercorrelated,
with the exception of CCRBQ training and shame, which were unrelated to degree of change.
This finding suggests that parents in the intervention group simultaneously developed a
stronger belief in all of the domains. In this context, it is interesting to note that belief in

Age Education Family income

CCRBQ
Training −0.19 −0.06 −0.15
Shame 0.06 −0.10 −0.23*
Autonomy −0.19 −0.08 −0.21
Authoritative 0.00 −0.31** −0.23*
PSS 0.02 0.07 −0.32*
CONF −0.10 −0.06 −0.03
Notes: n ¼ 82. CCRBQ, Chinese Child-rearing Beliefs Questionnaire; PSS, Parental Stress Scale; CONF,
Parenting Self-Efficacy Scale. *po0.05; **po0.01

Table V.
Correlations between

demographic and
outcome variables for
full sample at pre-test
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shame as a strategy significantly increased along with beliefs in all of the other domains
except belief in training. The control group did not show this same pattern of correlations, as
pre- to post-changes in these measures in the control group were small.

Comparison with Lieber et al.’s (2006) CCRBQ study
Independent-samples t-tests were conducted to compare the 2006 Hong Kong sample
reported by Lieber et al. (2006) to pre-intervention data for the intervention sample, to
contrast the samples and to examine whether there was change in child-rearing beliefs over
the last decade. This showed that the current intervention sample scored significantly lower
on belief in shaming (M¼ 3.25, SD¼ 0.86) relative to the 2006 Hong Kong sample (M¼ 3.62,
SD¼ 0.58), t(266)¼ 3.43, po0.001, d¼ 0.59, and a significantly higher degree of belief in
autonomy in this study’s sample (M¼ 4.72, SD¼ 0.51), relative to the 2006 sample
(M¼ 4.39, SD¼ 0.52) (M¼ 4.72, SD¼ 0.51), t(266)¼ 3.71, po0.001, d¼ 0.64. No statistically
significant differences were found between the samples in belief in training or belief in
authoritative parenting.

These findings were similar for the control group. There was a statistically significant
lower level of belief in shaming in the current sample (M¼ 3.14, SD¼ 0.78) relative to the
2006 Hong Kong sample (M¼ 3.62, SD¼ 0.58), t(266)¼ 4.56, po0.001, d¼ 0.78, and a
significantly higher level of belief in autonomy in the current sample (M¼ 4.66, SD¼ 0.59)
relative to the 2006 sample (M¼ 4.39, SD¼ 0.52) t(266)¼ 2.97, p.o001, d¼ 0.51.
No statistically significant differences were found in belief in training or belief in
authoritative parenting.

Overall feedback
Participants (n¼ 41) were asked for their level of endorsement of the statement “6As
Positive Parenting Program helps me to be a more positive parent.” Of the sample,
68.3 percent strongly agreed; 29.3 percent very much agreed and 2.4 percent agreed. No
participants endorsed “disagree.” Participants were also requested to evaluate the statement
“6As Positive Parenting Program could be integrated into Hong Kong Chinese culture,” and
the result was 36.6 percent strongly agree, 53.7 percent very much agree, 7.3 percent agree
and 2.4 percent disagree. The results suggested that parents found the program to be useful
and that they felt that its core approaches and principles were culturally relevant.

Discussion
Overall research findings
Results of this study reflected that the 6As program changes parenting attitudes, reduces
parenting stress, and increases positive parenting self-efficacy. Specific positive change in
parenting attitudes were found relative to the control group in use of the strategies

Measure 1 2 3 4 5 6

1. CONF –
2. PSS −0.29 –
3. TSI 0.13 −0.33* –
4. SSI −0.02 0.09 0.01 –
5. AUTO 0.03 −0.04 0.42** 0.46** –
6. AUTH 0.08 −0.31* 0.36* 0.46** 0.43** –

Notes: CONF, Parenting Self-Efficacy Scale; PSS, Parental Stress Scale; TSI, CCRBQ Training Subscale; SSI,
CCRBQ Shame Subscale; AUTO, CCRBQ Autonomy Subscale; AUTH, CCRBQ Authoritative Subscale;
CCRBQ, Chinese Child-rearing Beliefs Questionnaire (Lieber et al., 2006). *po0.05; **po0.01

Table VI.
Intercorrelations
between change
scores for study
measures for
intervention group
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of training and authoritative parenting. In addition, belief in the use of shame as a
parenting strategy statistically significantly increased in the control group and did not
increase in the intervention group. Parents strongly endorsed the utility and cultural fit of
the program. Taken together, these results provide strong support for the short-term
effectiveness of the 6As program.

Correlational results of pre- to post-intervention change scores showed that the degree of
change of beliefs in training as a parenting strategy, authoritative parenting style and belief
in encouragement of autonomy were associated with decrease in parenting stress,
suggesting that success in learning these key components of 6As made parenting more
manageable. One critical consideration regarding the changes in parenting stress and use of
shaming as a child-rearing technique over the two interventions is that this study was
conducted during the primary school application period of March–June, and most parents in
the control group had children aged between three and six years. It is possible that this
intensified parents’ concerns for their children’s futures.

Implications for public intervention
Several positive parenting training programs have been successfully conducted in
Hong Kong. These included Triple-P (Leung et al., 2003; Li et al., 2013) and Parent-Child
Interaction Therapy (PCIT; Hembree-Kigin and McNeil, 1995). These programs focus on
parent skill training to improve child-parent relationships and to reduce children’s
problematic behaviors through positive reinforcement and praise. As these parenting
training programs were imported from Western countries, whether they were culturally fit
to local Hong Kong Chinese was often raised as a concern in the literature. For example, as
for PCIT, such concerns included: Chinese parents might not feel comfortable praising their
children; it was difficult for participants to exercise the right degree of praise because it was
not part of their cultural practice; emphasis on praise might mean ignoring a child’s
negative behavior; and given that many family members had contact with children, it is
challenging to ensure consistent practice among parents and extended family members
(PCIT; Hembree-Kigin and McNeil, 1995).

In the current study, 97.6 percent of the participants in the intervention group agreed
that 6As had an appropriate cultural fit to the local Hong Kong Chinese. Four possibilities
may account for the high acceptability of the program:

(1) The program promoted change of parenting attitude emphasizing a balance
of love and limits, a belief system well aligned to Chinese tradition. Within
traditional Chinese beliefs and values, training children for optimal academic
outcomes is a typical expression of concern for children, as is implementing
limits through psychological control and punishment (Dewar, 2011), both of
which represent a largely negative parenting approach. The 6As program helps
parents shift from negative to positive parenting, while maintaining the
traditional vision of providing love and limits. Essentially, the program offered
parents a parenting alternative that consists of building a loving relationship
while continuing to provide structure and protection. Therefore, participants
did not feel that the strategies were inconsistent with their essential values;
instead, they perceived the new interventions as a change of approach to
achieving their goals.

(2) At the beginning of the first workshop, parents received a brief lesson about
Erik Erikson’s eight stages of development and Kohlberg’s stages of moral
development. Using age ranges to depict the significance of developmental
stages is common in various cultures. In Chinese traditional culture, there is
also a common understanding of expectations associated with different life stages.
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For example, people at the age of eighteen are considered an adult, and males are
expected to be married and have successful careers by age thirty. The core Chinese
parental belief “guan (管),” which means to govern, control and restrict, while also
implying loving and caring, can be aligned with Kohlberg’s stages of moral
development which suggest people have different needs for moral development at
different ages, so parents are best served to adjust their strategies when
implementing rules.

(3) Parents learned skills for building loving relationships and coaching children on
problem solving for daily challenges, as well as achieving personal growth at
children’s different stage of development. The program did not endorse that
parents ignore negative child behaviors. Both Lieber et al. (2006) and the current
study indicated high correlation between belief in shaming as a child-rearing
technique and other strategies, suggesting that correcting negative child
behaviors by shaming continues to be utilized regularly by Hong Kong parents.
The program encouraged a balanced approach for both praising positive
characters and correcting problematic behaviors, and thus does not question the
importance of correcting negative child behaviors that is central to traditional
Chinese parenting.

(4) Parents learned how to exercise their authority through offering several options to
their children, prior to an event. If children do not stay within the provided limits,
negative consequences were then implemented, keeping children accountable for
their own decisions. The calm implementation of consequences replaced the
approach of criticizing children, and from this perspective, parents are still able to
experience themselves as authority figures, retaining hierarchy in the family. This
honors the Chinese tradition which endorses obedience to authority as a core family
value (Lau, 1997).

Changes in parenting beliefs in the past decade
A comparison between the current study and the sample of Lieber et al. (2006) found
significantly lower levels of belief in shaming strategy and higher levels of belief in
autonomy strategy for both control and intervention groups prior to the intervention.
Although it is possible that these findings reflect different sampling procedures, these
results might also suggest that although shaming is still a central Hong Kong parenting
strategy, parents are increasingly applying more authoritative strategies that promotes
autonomy. The Hong Kong Government initiated parenting training in the 1980s, founded
the Steering Committee on Parent Education in 2000 and organized various parenting
training programs, as well as promoting positive parenting through the Social Welfare
Department and the Department of Health. In addition, various organizations such as NGOs
and private companies have promoted parenting training programs. It is possible that new
generations may enjoy more authoritative parenting training options that support children’s
autonomy. For example, a number of popular parenting training providers in the private
sector such as that presented by Lee (2007), Child Psychological Development Association
and The Hong Kong Institute of Family Education were established after 2006. They
promote positive parenting and happy childhood in general. Their charges for a parenting
workshop are two to three times the charges of NGOs, which range from HKD 3,000 to 7,000
per course. Lower-cost parent training programs (approximately HKD 1,200) are also
available. For example, Child Development Centre (2019) currently conducts the Triple-P
Parenting Workshop for parents of children aged from one and half year-old to six plus at a
low cost with financial aid available.
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Limitations
A larger sample would have been desirable for this study. One factor that limited
analyzable data was that some of the participating organizations enrolled participants
into the program who did not meet research inclusion criteria. Furthermore, the size of
groups varied from 5 to 16 participants, which may have produced different group
dynamics that added variability to outcomes. Future 6As parenting program research
should attempt to standardize group size or to directly compare the effectiveness of smaller
vs larger groups. Furthermore, as noted earlier, the research was conducted during the
primary school application period, which may have heightened parenting stress for parents
of younger children.

Implications for future Hong Kong parenting training

(1) There is considerable need for a holistically designed parenting training that is
culturally credible and sensitive. The teaching in the 6As Positive Parenting
Program was developed by the founder of Hong Kong Character City Movement,
and the founder is a local Hong Kong woman. Being a leading facilitator, I (i.e. the
corresponding author of this paper) added a brief psycho-education unit on human
developmental stages. Therefore, the current training design is conducted with
consideration of evidence-based parenting approaches (authoritative parenting);
integration with Hong Kong Chinese beliefs and values; and psycho-education
regarding developmental psychology. Collectively, these factors likely produce
training that best addresses parents’ needs.

(2) The results suggest that enhanced belief in authoritative, autonomy and training
strategies could reduce parental stress and shift parents’ attitude toward a more
positive approach in child-rearing. It is hoped that future positive parenting training
programs might continue to enhance family relationships and well-being and reduce
the incidence of mental health difficulties faced by children in Hong Kong.

Implications for future research
Future research which replicates this study and recruits a sizable sample, utilizes
standardized group size and directly compares the effect of group size will further elucidate
factors influencing the effectiveness of the 6As program for promotion of healthy parenting
in Hong Kong. A larger sample size would also permit the evaluation of parent and family
characteristics that mediate successful outcomes.

In the training, the importance of a consistent parenting approach between fathers and
mothers was emphasized. However, mothers bear the primary child-rearing role, based on
existing literature and as reflected by the small number of fathers in the current study.
Future research comparing mothers and fathers using the present study measures will
provide further information on the value of parent training for each parental role.

Policy recommendations for Hong Kong
Evaluation of parenting training programs in Hong Kong has shown that successful
programs help parents change their parenting style, reducing their children’s problematic
behaviors and enhancing the parent–child relationship. However, since the Hong Kong
governmental strategic initiatives of 2000 and 2001, no further activities have been
announced on the website of the Education Bureau, Department of Health or NGOs. In view
of that, certain recommendations for Hong Kong SAR Government are proposed as follows:

(1) To continue building up a positive parenting culture in Hong Kong, extensively
promote positive parenting training through broad community channels, such as
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within Department of Health of Hong Kong SAR Government and NGOs, through
schools via parents’ associations, and The Family Planning Association of
Hong Kong for pre-marriage couples.

(2) To ensure positive parenting programs promoted in the community are culturally fit
to local Hong Kong Chinese. For example, Hong Kong SAR Government can
tailor-make positive parenting training curricula or can modify imported parenting
training programs to address the target audience’s parenting beliefs, current
parenting skills and understanding of children’s stages of development.

(3) To promote importance of the father’s role in parenting, and encourage further
collaborative efforts and consistent parenting styles between parents or caretakers,
such as grandparents and/or domestic helpers.

(4) To nurture younger generations to be positive parents by introducing more positive
parenting concepts in sexuality education.

Conclusion
This paper showed that the 6As Positive Parenting Program can effectively change parents’
parenting attitudes, reduce parenting stress, and increase self-efficacy in parenting.
Furthermore, results indicated that positive change in beliefs in autonomy, authoritative
and training strategies of child-rearing are associated with reduced parental stress.
However, a belief in the strategy of shaming in child-rearing is still common among
Hong Kong Chinese parents, which may reflect that Hong Kong Chinese parents are still
strongly influenced by the traditional collectivistic culture which focuses on instilling social
sensitivities. It is believed that the 6As Positive Parenting Program strikes a balance
between evidence-based strategies and accountability to the traditions of Chinese culture,
while endorsing an authoritative parenting approach.

Although outcome measures were not entirely utilized to assess the degree of
psycho-educational insight gained during the training intervention, based on the
participants’ verbal feedback and the investigator’s observation, this component helped
participants better understand children’s developmental stages so that their communication
style and content would correspond to the developmental stage of their children. Therefore,
providing education on basic developmental psychology could enhance the effectiveness of
positive parenting training.

References

Achenbach, T.M. (1991),Manual for the Child Behavior Checklist 4-18 and 1991 Profiles, Department of
Psychiatry, University of Vermont, Burlington, VT.

Aunola, K. and Nurmi, J. (2005), “The role of parenting styles in children’s problem behavior”, Child
Development, Vol. 76 No. 6, pp. 1144-1159.

Baumrind, D. (1991), “The influence of parenting styles on adolescent competence and substance
abuse”, Journal of Early Adolescence, Vol. 11 No. 1, pp. 56-95.

Berry, J.O. and Jones, W.H. (1995), “The Parental Stress Scale: initial psychometric evidence”, Journal of
Social and Personal Relationships, Vol. 12 No. 3, pp. 463-472.

Bowlby, J. (1988), A Secure Base: Parent-child Attachment and Healthy Human Development, Basic
Books, New York, NY.

Chan, S.M., Bowes, J.J. and Wyver, S.S. (2009), “Chinese parenting in Hong Kong: links among goals,
beliefs and styles”, Early Child Development & Care, Vol. 179 No. 7, pp. 849-862.

Child Development Centre (2019), “Triple-P parenting workshop”, available at: www.cdchk.org/
product/triple-p-parenting-workshop/ (accessed March 4, 2019).

68

PAP
22,1

www.cdchk.org/product/triple-p-parenting-workshop/
www.cdchk.org/product/triple-p-parenting-workshop/


Cicchetti, D. and Toth, S.L. (1991), “A developmental perspective on internalizing and
externalizing disorders of childhood: internalizing and externalizing expressions of
dysfunction”, in Cicchetti, D. and Toth, S.L. (Eds), Rochester Symposium on Developmental
Psychopathology: Internalizing and Externalizing Expressions of Dysfunction, Vol. 2, University
of Rochester Press, Rochester, NY, pp. 1-20.

DeRosier, M.E. and Gilliom, M. (2007), “Effectiveness of a parent training program for improving
children’s social behavior”, Journal of Child and Family Studies, Vol. 16 No. 5, pp. 660-670.

Dewar, G. (2011), “Traditional Chinese parenting: what research says about Chinese kids and why they
succeed”, available at: www.parentingscience.com/chinese-parenting.html (accessed June 12, 2014).

Gardner, F.E.M., Sonuga-Barke, E.J.S. and Sayal, K. (1999), “Parents anticipating misbehaviour: an
observational study of strategies parents use to prevent conflict with behaviour problem
children”, Journal of Child Psychology and Psychiatry, Vol. 40 No. 8, pp. 1185-1196.

Hardt, J. and Rutter, M. (2004), “Validity of adult retrospective reports of adverse childhood
experiences: review of the evidence”, Journal of Child Psychology and Psychiatry, Vol. 45 No. 2,
pp. 260-273.

Hembree-Kigin, T.L. and McNeil, C.B. (1995), Parent-child Interaction Therapy, Plenum, New York, NY.

Hong Kong Character City (2016), “6As training”, (in Chinese), available at: www.charactercity.hk/?
page_id=63 (accessed March 4, 2019).

Keyfitz, L.L., Lumley, M.M., Hennig, K.K. and Dozois, D.D. (2013), “The role of positive schemas in child
psychopathology and resilience”, Cognitive Therapy and Research, Vol. 37 No. 1, pp. 97-108.

Lau, S. (1997), Growing up the Chinese Way: Chinese Child and Adolescent Development, Chinese
University Press, Hong Kong, pp. 357-374.

Lee, C. (2007), “Activity news”, (in Chinese), available at: www.coachlee.com.hk/tc/event/event.php
(accessed March 4, 2019).

Leung, C. and Tsang, S.K.M. (2010), “The Chinese Parental Stress Scale: Psychometric Evidence Using
Rasch Modeling on Clinical and Nonclinical Samples”, Journal of Personality Assessment, Vol. 92
No. 1, pp. 26-34.

Leung, C., Tsang, S., Heung, K. and Yiu, I. (2009), “Effectiveness of Parent-Child Interaction Therapy
(PCIT) among Chinese families”, Research on Social Work Practice, Vol. 19 No. 3, pp. 304-313.

Leung, C., Sanders, M.R., Leung, S., Mak, R. and Lau, J. (2003), “An outcome evaluation of the
implementation of the Triple P-Positive Parenting Program in Hong Kong”, Family Process,
Vol. 42 No. 4, pp. 531-544.

Li, H.C.W., Chan, S.S.C., Mak, Y.W. and Lam, T.H. (2013), “Effectiveness of a parental training
programme in enhancing the parent-child relationship and reducing harsh parenting practices
and parental stress in preparing children for their transition to primary school: a randomised
controlled trial”, BMC Public Health, Vol. 13 No. 1, pp. 1-21.

Lieber, E., Fung, H. and Leung, P. (2006), “Chinese child-rearing beliefs: key dimensions and
contributions to the development of culture-appropriate assessment”, Asian Journal of Social
Psychology, Vol. 9 No. 2, pp. 140-147.

McDowell, J. and Day, D. (2008), How to be a Hero to your Kids, Campus Crusade Asia, Word
Publishing, Dallas, TX.

Mak, M.H.J. (2011), “Youth suicide: knowledge and attitudes from secondary students’ perspectives – a
Hong Kong based study”, Illness, Crisis & Loss, Vol. 19 No. 1, pp. 41-56.

Reedtz, C., Handegard, B.H. and March, W.T. (2011), “Promoting positive parenting practices in
primary care: outcomes and mechanisms of change in a randomized controlled risk reduction
trial”, Scandinavian Journal of Psychology, Vol. 52 No. 2, pp. 131-137.

Seligman, M.E.P., Reivich, K.R., Jaycox, L. and Gillham, J. (2007), The Optimistic Child: A Proven
Program to Safeguard Children Against Depression and Build Lifelong Resilience, Houghton
Mifflin, New York, NY.

69

The 6As
Positive

Parenting
Program

www.parentingscience.com/chinese-parenting.html
www.charactercity.hk/?page_id=63
www.charactercity.hk/?page_id=63
www.coachlee.com.hk/tc/event/event.php


Siu, A.F.Y. (2007), “Using friends to combat internalizing problems among primary school
children in Hong Kong”, Journal of Cognitive & Behavioral Psychotherapies, Vol. 7 No. 1,
pp. 11-26.

Tang, C.S. (1998), “Frequency of parental violence against children in Chinese families: impact of age
and gender”, Journal of Family Violence, Vol. 13 No. 2, pp. 113-130.

Young, J.E. (1994), Cognitive Therapy for Personality Disorders: A Schema-focused Approach,
Professional Resource Exchange, Sarasota, FL.

Zhou, Q., Wang, Y., Deng, X., Eisenberg, N., Wolchik, S.A. and Tein, J. (2008), “Relations of parenting
and temperament to Chinese children’s experience of negative life events, coping efficacy, and
externalizing problems”, Child Development, Vol. 79 No. 3, pp. 493-513.

About the authors
Fiona W.L. Yip is Chartered Psychologist (BPS) with a Doctor of Psychology degree in Clinical
Psychology at Alliant International University. She meanwhile holds a Master of Arts degree in
Professional Counseling at Olivet Nazarene University; and Master of Business Administration degree
at The University of Hull. She received pre-doctorate clinical training at Hamilton Madison House in
New York City and obtained post-doctorate clinical experiences from Research Foundation of
the City University of New York – Mental Health Services Corps (MHSC). She recently resides in
Hong Kong and is in private practice (Key Foundation Counseling & Consultation). Fiona W.L. Yip is
the corresponding author and can be contacted at: drfyip@keyfoundation.info

Diane Zelman is Licensed Clinical Psychologist in the State of California, Professor of Psychology
at Alliant International University teaching Doctor of Psychology program held in Hong Kong, and
Assistant Clinical Professor at University of California, San Francisco School of Medicine, Department
of Family and Community Medicine. She previously earned her Master’s and Doctoral degrees in
Clinical Psychology from University of Wisconsin, and a postdoctoral Master’s degree in
Psychopharmacology. Her research interests are health psychology, culture and psychopathology,
sleep disorders and psychological factors in chronic pain.

Adrian Low is Chartered Psychologist (BPS) with a Doctor of Clinical & Industrial/Organizational
Psychology degree at California Southern University. He also holds a Master’s degree in Education
from The Chinese University of Hong Kong. His workplace stress research won the Presidential Award
for Doctoral Research Excellence at California Southern University, and, since then, he has been
honorably invited to be a keynote speaker in many conferences worldwide. He is currently President of
Hong Kong Association of Psychology, Adjunct Faculty Member at University of Worcester, in
addition to Adjunct Lecturer at HKU School of Professional and Continuing Education.

For instructions on how to order reprints of this article, please visit our website:
www.emeraldgrouppublishing.com/licensing/reprints.htm
Or contact us for further details: permissions@emeraldinsight.com

70

PAP
22,1


	How to improve parenting in Hong�Kong by training: the 6As Positive Parenting Program

