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We are dedicating this book to all students around the world, especially those who are historically and traditionally underserved and marginalized by our educational system's unconscious misrecognition. We are also dedicating this book to all equity-minded educators as an encouragement to continue to view education not just an ordinary human experience but a potent form of social, cultural, and political intervention in the world that must be guided by a humanizing sense of hope, love, and justice.


SERIES EDITOR PREFACE

The adoption internationally of inclusive practice as the most equitable and all-encompassing approach to education and its relation to compliance with various international Declarations and Conventions underpins the importance of this series for people working at all levels of education and schooling in both developed and less developed countries. There is little doubt that inclusive education is complex and diverse and that there are enormous disparities in understanding and application at both inter- and intracountry levels. A broad perspective on inclusive education throughout this series is taken, encompassing a wide range of contemporary viewpoints, ideas, and research for enabling the development of more inclusive schools, education systems, and communities.

Volumes in this series on International Perspectives on Inclusive Education contribute to the academic and professional discourse by providing a collection of philosophies and practices that can be reviewed by considering local, contextual, and cultural situations in order to assist governments, educators, peripatetic staffs, and other professionals to provide the best education for all children. Each volume in the series focuses on a key aspect of inclusive education and provides critical chapters by contributing leaders in the field who discuss theoretical positions, quality research, and impacts on school and classroom practice. Different volumes address issues relating to the diversity of student need within heterogeneous classrooms and the preparation of teachers and other staffs to work in inclusive schools. Systemic changes and practice in schools encompass a wide perspective of learners to provide ideas on reframing education to ensure that it is inclusive of all. Evidence-based research practices underpin a plethora of suggestions for decision-makers and practitioners, incorporating current ways of thinking about and implementing inclusive education.

While many barriers have been identified that may potentially constrain the implementation of effective inclusive practices, this series aims to identify such key concerns and offer practical and best practice approaches to overcoming them. Adopting a thematic approach for each volume, readers will be able to quickly locate a collection of research and practice related to a topic of interest. By transforming schools into inclusive communities of practice, all children can have the opportunity to access and participate in quality and equitable education to enable them to obtain the skills to become contributory global citizens. This series, therefore, is highly recommended to support education decision-makers, practitioners, researchers, and academics, who have a professional interest in the inclusion of children and youth who are marginalizing in inclusive schools and classrooms.

Volume 16 in the International Perspectives on Inclusive Education series goes to the heart of inclusion by considering educational inequalities that exist for a range of potentially marginalized students. The chapter authors still address traditionally marginalized students such as those with special needs and those from culturally diverse backgrounds and race in the move toward inclusion. This volume, however, goes far beyond these groups by considering educational inclusion of less traditional groups such as students who are homeless, foster students, those who are incarcerated, minorities, Indigenous, with language issues, and students of poverty, among others. Inclusion for these students is viewed through an equitable, or more noticeably an inequitable lens, where the concept of social justice is paramount, yet identified as difficult to observe in much of the current practice in schools.

The foreword by Tyrone Howard provides an insightful perspective of his early years of schooling in an evolvingly diverse American community. Yet, despite the inevitable challenges, his memories paint a picture of a community that accepted and responded to diversity with a strong communal focus of providing the best opportunities and a caring attitude toward all children in their schools. Of note is the extraordinarily strong relationship between schools and parents he experienced. Throughout the chapters in this volume, it becomes clear that instead of improving our community school home relationships, for many areas of society, this has resulted in a breakdown in these connections. Unlike the positive community that Tyrone experienced, when everyone lived and worked within the same town, community spirit appears to have been lost in the often disparate and disengaged school home communities.

Presented in four sections, in Part I, the book initially focuses on identifying the groups of students who are potentially marginalized; the issues they face; and the historical backgrounds that have led to the current sense of injustice for these students. Each of these chapters is grounded by the meaningful and heartfelt introduction given by the editors which outlines a motivational and inspiring approach for supporting these learners. Jose and Heidi's passionate conviction to improving lives acknowledges the struggle that will arise but dares the reader to advocate and confront critical issues to be able to maximize the inclusion of all students who are currently on the periphery of education. They posit that without major transformation, inequities will continue to increase, and injustices flourish.

The second section of the book, in Part II, focuses on teacher preparation for inclusion. Each chapter aims to break down the academic and social gap between those who are aiming to teach and support these students, with the different lives and needs of these students. A variety of learning experiences are shared to highlight the real needs of students in the margins and to provide good practice ideas for preparing teachers to support them. In Part III, the focus is on international research–based approaches to transform education to include all students on the margins. There is considerable need to motivate and engage these students, and the chapter authors provide a range of international experiences and ideas to help the reader to do this.

In Part IV, an interpretive perspective is applied across contexts with humanization and hope, to consider what must be done to improve access to and engagement in education for all students. The final chapter utilizes a personal ethnography to highlight issues of oppression, courage, love, forgiveness, humility, understanding, care, and kindness, and what it means to be a person in despair. This very personal reflection and insight into the author's life provides a strong lesson in reviewing power and privilege, racism, and unconscious bias. Through this, Heidi calls upon all readers to become Agents of Hope to ensure a more humanistic approach to caring for those most vulnerable and marginalized in our school communities.

This volume is a passionately presented vital book for all stakeholders aiming to reestablish a community spirit and humanistic approach for improving educational equality for all students. It will appeal to governments and educational systems, school leaders and school communities, and all those involved with addressing the extreme disparities that still exist in the education of many students who remain on the margins of education. It will also be of considerable use to university academics, students, and researchers who are taxed with identifying best practice ways for supporting these students in schools. The thoughtful structure of the book will allow the reader to select chapters that address specific groups of marginalized students. Within each chapter, the reader may explore options derived from research and best practice evidence-based ideas, which are presented by leading international experts in the field for supporting these learners.

Volume 16 will be an important international resource providing immediate access to a wide range of relevant and useful approaches for supporting groups of learners who still struggle to achieve equity in educational opportunities. It identifies the major issues surrounding these challenges and provides carefully structured approaches for enabling more effective decisions to be made to better support these learners. The book will challenge and emotionally charge the reader to reflect upon their own biases and life histories to better include all students who remain in the margin of education. I highly recommend and endorse this book as an excellent addition to the International Perspectives on Inclusive Education series.

Chris Forlin
Series Editor



FOREWORD

As a young boy growing up in Compton, California, I had the good fortune of attending schools that had caring teachers, dedicated administrators, and school personnel who lived and worked in the community that they served. A school district that was predominately black in the 1970s and 80s, these educators demonstrated what educational opportunity and excellence could look like for historically marginalized student populations. Compton was a community in the 1970s that was in a state of racial transformation, as an influx of black families migrating from the south emerged, which led to widespread white flight. Not only in neighborhoods but in many schools as well. Mine was a world in which teachers knew parents, attended the same places of worship, shopped in the same stores, had their children attending the same schools they taught in, and in general, there was a synergy between students, families, teachers, and leaders that was palpable. Our fate was their fate. They were familiar with what happened in our communities because they lived in our communities and knew and understood historical and current day realities. The school–home connection for most of us was important. We were rarely seen as others and were never seen as unworthy of the best education could offer. In other words, these educators minded the margins. They took steps to ensure that we never felt less than anyone, that we should always see the brilliance in our potential, and never see the limits in our possibilities. I would later come to realize that while the community where I grew up and the schools I attended were long on care, love, and support, they were short on material resources. Dated textbooks, outdated and irrelevant curriculum, crumbling infrastructure, and aging buildings were the norm. Inequality was a reality economically. As I later went on to study education, I have learned that inequality has been part of the American landscape since its inception. Racial inequality and injustice have been prevalent in the United States from day one. For the better part of four centuries, the nation-state, that is the United States, has had racial inequity baked into its fabric, laws, policies, and ideas. Despite modest progress where issues of inclusion and recognition are concerned, the harsh reality is that in the quest to become a more perfect union, the failure to come to grips with its original sin-racism, the United States remains far from recognizing its lofty ideals of justice, fairness, and equality. Perhaps no other institution in the United States has exemplified racial inequality than schools (Spring, 2016). Often cited as the proverbial equalizer, schools have often served as an incubator of racial ideology steeped in excluding the histories, struggles, and stories of black, Indigenous, and people of color (BIPOC). Schools have been the anchor in promoting an American ideology that promotes rugged individualism, survival of the fittest, manifest destiny, white supremacy, the platitudes of capitalism, and the importance of patriarchy (Horsman, 1986). Needless to say, schools have always been sites of creating, sustaining, and reproducing ideals that have contributed to our caste system (Wilkerson, 2020).

Our goal as educators must be to eradicate deficit-based ideas about those on the margins and to radically imagine a student-centered educational system that has love, justice, and equity at its core. Where the teaching of all students is the standard, and anything less is repudiated and rejected. Connections and empathy need to be a staple in reimagined schools. The reimagining of educational systems needs to be equity centered in that it recognizes that one size fits all approaches do not work for those on the margins. In his infamous “Talk to Teachers,” Baldwin's (1963) suggests that educators must be prepared to “go for broke” to meet the needs of minoritized students and to realize the intense and brutal resistance that they will experience when educators are prepared to do so. To that end, going for broke in today's context entails understanding how COVID-19 has had devastating effects for millions of Students of Color in 2020 (Dorn, Hancock, Sarakatsannis, & Viruleg, 2020). As disproportionate numbers of the pandemic have taken an incredibly devastating and deadly toll on black, Hispanic, and Indigenous communities, our response must be immediate and comprehensive. Not only has the pandemic robbed many of lives and livelihoods, family members, and loved ones, but school shutdowns have denied millions of students on the margins the opportunity to receive the education they need to build a brighter future. A recent report by McKinsey and Company revealed that Students of Color could be six-to-twelve months behind academically, compared with four-to-eight months for white students. While all students are suffering, those who came into the pandemic historically disadvantaged, with the fewest academic opportunities and material resources are on track to emerge from the pandemic with the greatest learning loss, and will be left even further behind. Now is the time to rethink our approaches about he we support and educate our most vulnerable students, reimagine how we know and understand our students, reconsider how we care about them, and most importantly think boldly and imaginatively about how we act on their behalf. In this moment, there must be a willingness to put equity at the center of learning and teaching for all students. Going for broke also means to recognize the ongoing racial unrest that resurfaced in 2020. The deaths of Breonna Taylor and George Floyd appears to have ignited a new and younger generation of school-aged freedom fighters, who are demanding justice, fighting against racial inequality, and demanding that schools and society do better. In this book, an impressive group of scholars, thinkers, practitioners, and doers have responded to the call by placing an unapologetic emphasis on some of our most vulnerable student populations. This work is unapologetic in its advocacy on how we can and must meet the needs of historically underserved students such as English language learners, students with special needs, students who are experiencing homelessness, youth who are in foster care, Latinx students, African-American students, students living in chronic poverty, and others.

The educators that I had in Compton often saw something in us that we did not see in ourselves. They challenged us to be better, encouraged us to dream big, and to not be defined by the circumstances that we saw around us such as inequality and uneven opportunity. When those educators saw us, they saw themselves. Thus, our success would reflect their success, and our shortcomings were their shortcomings. There was a connectedness that was irreplaceable. Again, they minded the margins. Much in the way that Jose Lalas and Heidi Strikwerda have assembled a group of scholars who offer thought-provoking works, evidenced-based research, and culturally meaningful practice to inform those working in today's schools that they must mind the margins. As growing inequality persists, racial stratification intensifies, and the pervasiveness of students struggling with mental health challenges remains, a new way is needed, a new mindset is required, and a new way of creating a humanizing pedagogy is required. This book offers hope, direction, insight, and evidence of how it can be done and how it is being done. The question is do we have the will, courage, and conviction to do better for our students on the margins?

Tyrone C. Howard, University of California, Los Angeles
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Part I: Unit Pre-Planning

Unit Planning Tool

1. Topic and Standards: Name the unit of study and identify key content standards to be

addressed.

2. KUDs and Timeline: Develop/identify the goals for learning in terms of what students will
Know, Understand, and Do (KUD) through the unit of study. Determine how many weeks
the unit will last, and the final (summative) assessment of learning.

3. Center Students: Identify student-specific considerations for the unit of study to ensure
instruction is connected to learners.

Unit of Study:

State/Common Core Standards:

Through participation in this
unit of study, students will
KNOW (facts and procedural
knowledge):

Through participation in this
unit of study, students will be
able to UNDERSTAND
(“big ideas” and concepts):

Through participation in this
unit of study, students will be
able to DO (skills):

How long will this unit last?

weeks/lessons

How will you assess learning/determine mastery (unit

summative)?

Think About:

What are some student strengths and interests that may connect to this unit/lesson plan?

Where do you predict students will struggle most in this lesson/unit?

How will you connect the KUD's to students’ home lives, culture, and/or personal experiences?

What opportunities for student voice and choice will you provide throughout this unit?
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out-of-school suspensions by race/ethnicity, by state: School Year 2013-14

and Those With Disabilities Served Under IDEA'

Black or African

Native Hawaiian or

English Language
Learners With and
Without Disabilities

American White Other Pacific Islander __ Two or more races

Number _ Percent _ Number  Percent _ Number _ Percent _ Number  Percent|  Number  Percent|
1,042,991 403 843381 326 9,308 04 78,469 30| 179,802 6.8
37,614 63.9 18,841 320 28 00 727 1.2 521 09
385 6.0 2,152 334 206 32 534 83 1,440 224
6,410 13 17,268 306 201 04 1,187 2.1 3928 69
17,134 51.8 13,216 39.9 84 03 381 1.2 1,180 35
42,997 175 49,660 20.2 2,097 09 6,944 28 50,589 203
4,530 18 14,869 386 72 02 1,463 38 5,571 14.4
6,253 29.8 6,059 289 524 25 421 20 1,047 20
6,494 60.6 2,759 257 9 0.1 212 20 381 33
8,783 935 61 06 9 0.1 46 05 274 29
60,625 444 39,427 289 102 0.1 4,123 30 7,404 5.4
85,137 67.8 25,592 20.4 129 0.1 3610 29 3,931 31
173 27 633 100 3,299 523 412 65 677 104
114 16 5,161 706 30 04 139 1.9 279 37
76,744 56.0 28,808 21.0 87 0.1 3477 25 5715 44
24,674 36.0 32,584 475 20 00 4,472 65 3,338 48
2,930 226 7,637 59.0 23 02 711 55 588 45
4,982 252 9,059 459 29 0.1 1,244 63 1,975 99
8,849 26.7 21,906 66.1 20 0.1 1,131 34 469 14
37,069 67.8 14,995 27.4 26 00 663 1.2 611 1.0
374 6.4 5,151 886 4 0.1 76 18 324 5.4
28,189 63.7 9,858 223 33 0.1 1,561 35 1,377 30
8,537 217 15,272 3838 22 0.1 1,571 4.0 4,687 116
54,346 476 47,847 419 53 0.0 3,491 341 5,044 44
10,139 36.2 11,981 428 20 0.1 1,060 38 2,287 8.1
36,188 757 10,746 225 9 00 50 01 239 05
21,765 422 25,991 50.4 56 0.1 1,205 23 1,099 21
63 1.2 2,901 55.5 7 01 67 1.3 391 74
3,288 253 6,015 46.3 14 0.1 671 52 375 29
4,820 235 5611 27.4 197 1.0 1,088 53 2,504 12.0
658 75 6,647 755 16 02 124 1.4 1,085 119
25,635 437 14,334 24.4 39 0.1 606 1.0 1,610 27
659 3.1 3,977 18.9 1 0.1 455 212} 3,019 143
34,424 39.9 33,087 384 71 0.1 1,616 1.9 3,603 41
52,807 53.0 28,901 29.0 81 0.1 3,899 39 4,362 43
180 7.9 1,232 54.3 1103 0.1 6 03 111 4.8
50,817 411 59,601 48.2 51 0.0 7,094 57 1,826 14
10,549 275 15,186 306 87 02 1,960 5.1 2,897 75
1,244 5.4 13,785 60.3 164 ()77 1,369 6.0 1,515 6.5
44,221 459 35,376 36.7 55 0.1 3515 36 4242 43
1,395 16.3 3,551 414 9 0.1 392 46 745 85
46,387 613 23,713 313 51 0.1 1,903 25 2317 3.0
250 7.0 1,971 55.1 1103 0.0 104 29 148 4.1
38,759 58.9 22,676 345 29 00 663 1.0 1,318 20
76,431 322 35,826 15.1 233 01 3,689 16 31,717 129
350 33 6,257 58.9 234 22 231 22 1,159 108
121 40 2,770 206 1103 01 50 16 46 14
37,324 525 24,401 343 7 0.1 2,817 4.0 2,934 40
5,056 106 23513 495 660 14 3,839 8.1 4,601 94
1,773 87 18,154 88.8 4 00 315 15 87 04
14,280 415 14,234 414 22 01 1,030 30 1,333 39
65 22 2,129 734 4 0.1 55 1.9 72 25

Number of
Schools
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1,913
1,085
9,883
1,841
1,140
227
204
3,954
2,444
287
715
4,134
1,864
1,424
1,396
1,422
1,343
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1,435
1,859
3672
2,056
967
2,281
794
1,050
652
482
2,469
872
4,804
2,587
451
3,609
1,811
1,309
3,056
293
1,226
687
1,798
8,574
990
307
1,969
2,282
730
2,244
360

Percent of
Schools
Reporting

99.9
100.0
100.0
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100.0
100.0
100.0
100.0
100.0
100.0
100.0

99.8
100.0
100.0
100.0
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100.0

99.7
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
100.0
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100.0
100.0
100.0
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100.0
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100.0
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100.0
100.0
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Number and percentage of public school students with and without disabilities receiving one or more

Students Students With Students Without Race/Ethnicity of Students Without Disabilities
! W Disabilities and With

With and | Disabilities Served Only | "\ iiviec'Served [ Americanindianor —— Hispanic or Lafino of |
State Without Under Section 504 Under IDEA Alaska Native Asian any race

Disabilities Number _ Percen Number  Percent’|  Number  Percent Number _ Percent Number _ Percent
United States 2,635,743 44,841 17| 2,590,902 98.3 35,756 14 26,499 10 554,498 214
Alabama 59,129 298 05 58,831 995 251 04 156 03 1,214 241
Alaska 6,526 87 13 6,439 98.7 2,591 402 163 25 408 63
Arizona 57,055 562 1.0 56,503 99.0 4,670 83 47 08 26,296 465
Arkansas 33,585 490 15 33,095 985 148 04 103 03 2,029 6.1
California 249,111 3,020 12| 246,001 98.8 3,001 12 7,978 32 133414 542
Colorado 38,673 183 05 38,490 995 450 12 363 09 16,743 435
Connecticut 21,523 539 25 20,984 975 % 04 206 1.0 7427 35.4
Delaware 11,459 743 65 10,716 935 54 05 79 07 1,109 10.3
District of Columbia 9,471 74 08 9,397 99.2 7 0.1 17 02 474 50
Florida 136,931 468 03| 136463 99.7 a1 03 697 05 31,078 228
Georgia 126,549 936 07| 125613 99.3 168 0.1 779 06 10,198 8.1
Hawaii 6,497 184 28 6313 972 45 07 1,217 19.3 534 85
Idaho 7,445 137 18 7,308 98.2 193 26 48 07 1,623 222
Ilinois 139,521 2,442 18| 137,079 98.2 279 02 797 06 26,887 19.6
Indiana 69,891 1,322 1.9 68,569 98.1 150 02 284 04 6,385 93
lowa 12,980 44 03 12,936 997 85 07 120 09 1,430 1.4
Kansas 19,861 113 06 19,748 99.4 326 1.7 160 08 3,948 20.0
Kentucky 33,336 204 06 33,132 99.4 49 01 89 03 1,088 33
Lovisiana 59,380 4711 7.9 54,669 92.1 315 06 194 04 1,407 26
Maine 6,015 203 34 5812 96.6 39 07 33 06 135 23
Maryland 45,772 1,539 34 44,233 9.6 150 03 403 0.9 4,039 9.1
Massachusetts 40,494 1,095 27 39,399 97.3 135 03 724 18 13,138 333
Michigan 114,844 712 06| 114132 99.4 939 08 785 07 6,671 58
Minnesota 28,258 236 08| 28022 99.2 1,439 5.1 603 22 2,780 99
Mississippi 47,813 35 0.1 47,778 99.9 67 0.1 88 0.2 630 13
Missouri 51,905 354 07 51,551 99.3 227 04 271 05 2,036 39
Montana 5,276 48 0.9 5,228 99.1 2,022 387 14 03 154 29
Nebraska 13,056 58 04 12,998 99.6 416 32 130 1.0 2,464 19.0
Nevada 20,845 368 18 20477 98.2 309 15 390 1.9 8,062 394
New Hampshire 9,105 300 33 8,805 9.7 41 05 122 14 1,197 136
New Jersey 59,240 581 1.0 58,659 99.0 67 0.1 1,019 17 16,959 289
New Mexico 21,060 43 0.2 21,017 99.8 2,033 97 13 05 13,769 65.5
New York 88,032 1,835 2.1 86,197 97.9 633 07 1,142 13 15,224 17.7
North Carolina 101,924 2,219 22 99,705 97.8 2,510 25 495 05 11,012 1.0
North Dakota 2,304 34 15 2,270 985 749 330 1 05 89 39
Ohio 125,976 2,450 19| 123526 98.1 177 01 488 04 5,298 43
Oklahoma 38,622 254 07 38,368 99.3 4,627 121 155 04 5,804 15.1
Oregon 23,282 436 19 22,846 98.1 593 26 271 12 5,420 237
Pennsylvania 97,711 1,316 13 96,395 9.7 125 01 762 08 12,341 128
Rhode Island 8,777 202 23 8575 977 123 14 121 14 2,984 34.8
South Carolina 76,755 1,036 13 75,719 9.7 226 03 207 03 3232 43
South Dakota 3,634 60 17 3,574 98.3 983 275 32 0.9 233 65
Tennessee 66,130 351 05 65,779 995 % 01 208 05 3,258 50
Texas 246,474 9,084 37| 237,3%0 9.3 832 04 1,728 07 118,651 50.0
Utah 10,711 79 07 10,632 99.3 372 35 127 1.2 3,061 288
Vermont 3,257 199 6.1 3,058 93.9 63 24 12 04 40 13
Virginia 72,448 1,329 1.8 71,119 9.2 189 03 668 0.9 5,649 7.9
Washington 48,072 1,436 29| 47536 97.1 1,388 29 1,091 23 11,989 252
West Virginia 20,724 273 13| 20451 98.7 14 01 20 0.1 171 08
Wisconsin 34,494 118 03 34,376 99.7 709 241 241 07 3,860 1.2
Wyoming 2,910 11 04 2,899 99.6 176 6.1 14 0.5 456 15.7

" Data by race/ethnicity were collected only for students without disabilities and students with disabilities served under the Individuals with
Disabilities Education Act (IDEA), but not for students with disabilities served solely
under Section 504 of the Rehabilitation Act of 1973. Percentages reflect the race/ethnic composition of students without disabilities and students with disabilities served under IDEA.
? Percentage over all public school students without disabilities and students with disabilities (both served under IDEA and served solely under Section 504).
NOTE: Table reads (for US Totals): Of all 2,635,743 public school students who received one or more out-of-school suspensions,
44,841 (1.7%) were students with disabilities served solely under Section 504 and
2,590,902 (98.3%) were students without disabilities or with disabilities served under IDEA.
Table reads (for US Race/Ethnicity): Of all 2,590,902 public school students without disabilities or with disabilities served under
IDEA who received one or more out-of-school suspensions, 35,756 (1.4%) were American Indian or Alaska Native.
The ‘1-3' reference indicates that the data have been suppressed based on the schools’ reported n-size, and that the midpoint was used to calculate the total.
SOURCE: U.S. Department of Education, Office for Civil Rights, Civil Rights Data Collection, 2013-14, available at http:/ocrdata.ed.gov. Data notes are available on the
Data Notes page, under Additional Resources at http://ocrdata.ed.gov/DataNotes.





OPS/images/u15-01.jpg





OPS/images/f07-04p3.jpg
co-teaching approaches
® Ask: How will we monitor and plan for
equitable participation for all students?

Identify how lessons will offer:
e multiple means of representation
® multiple means of expression
® nultiple means of engagement

Formative assessments:

End of the unit: Weeks
Describe student participation in the
culminating portion of the unit.
® [dentify: key findings from formative
assessment
® [dentify: learning activities, grouping,
co-teaching approaches
®  Ask: How will we monitor and plan for
equitable participation for all students?

Identify how lessons will offer:
® multiple means of representation
® multiple means of expression
® multiple means of engagement

KUDs addressed:

K-

U-

D-

Formative assessments:
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TLC Public Charter School

LEADERSHIP « EQUITY « EVERYONE
GAME PLAN

Student Name:
Week of:

ACTIVITIES/OPPORTUNITIES SUPPORT STRATEGIES

EXAMPLE: EXAMPLE: EXAMPLE:

After receiving support in his Community Meeting e Primary language support
primary language to generate a Whole group Literacy/Math *  Pair share/ peer modeling
response, __ will answer a instruction e Visual supports

question or make a comment in “Specials” such as art/music ®  Repetition

a whole group setting, as
measured by teacher
observation and documentation
in 4/5 opportunities.

EXAMPLE:
Small group Literacy centers

Daily 5 Literacy practice (read to
self, read to others)

EXAMPLE:
Pre-reading strategies
Repeated readings
Cue cards for
comprehension strategies

e Visual supports for
retelling

Primary language support

EXAMPLE:
After reading a narrative text at
his reading level, __ will retell
key events in the story using
verbal or written language,
and/or images with at least
three events correct for three
consecutive stories.
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Daily Debrief: “Collab”
Discussion Protocol

Collab.... What is it?

Who: Teams meet in grade-level groups (special education teacher, general education teacher,
paraprofessionals, related service providers)

What: Debrief will follow the discussion protocol steps below.

When: 3:00-3:30 p.m. daily — not more than 30 minutes total!

Where: Teams will meet in classrooms once students have been dismissed.

Why: Daily debrief is for information sharing, reflection, connection, and support!

Directions

Grade level teams gather in a circle and each person takes a turn to debrief using the
guidelines below. Note that other members of the team should not comment or make
suggestions for other members of the team as they share — just listen. After everyone has
shared, the group can discuss together, reflect, and/or problem solve as you would like.

Protocol:

1. Success — Share a success of the day in your work with students, staff, or parents.

2. Challenge — Share a challenge of the day in your work with students, staff, or
parents.

3. Action — Identify an action for tomorrow.
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Part II: Unit Planning

1. Beginning of the Unit: Weeks/Lessons
a.
b.

Identify KUDs to be addressed and formative assessments.

Determine how students will participate in learning through activities, grouping, and
instructional strategies.

Use principles of UDL for representation, action & expression, and engagement (see
UDL checkpoints for additional suggestions).

2. Middle of the Unit: Weeks/Lessons

a.
b.
c.

d.

Consider findings from formative assessments.

Identify KUDs to be addressed and formative assessments.

Determine how students will participate in learning through activities, grouping, and
instructional strategies.

Use principles of UDL for representation, action & expression, and engagement (see
UDL checkpoints for additional suggestions).

3. End of the Unit: Weeks/Lessons

a. Consider findings from formative assessments.
b. Identify KUDs to be addressed and formative assessments.
c. Determine how students will participate in learning through activities, grouping, and
instructional strategies.
d. Use principles of UDL for representation, action & expression, and engagement (see
UDL checkpoints for additional suggestions).
Beginning: Weeks KUDs addressed:

Describe student participation in the

introductory portion of the unit. K-

® [dentify: learning activities, grouping,

co-teaching approaches U-

®  Ask: How will we monitor and plan for

equitable participation for all students? | D -

Identify how lessons will offer: Formative assessments:

® ultiple means of representation
® jultiple means of expression
® ultiple means of engagement

Middle of the unit: Weeks KUDs addressed:

Describe student participation in the main

portion of the unit. K-

® [dentify: key findings from formative

assessment U-

® [dentify: learning activities, grouping,
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General Schema of School-level Implementation of IPEd
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